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PEDAGOGICAL PRINCIPLES UNDERLYING THE DESIGN OF THE MIL 

ONLINE COURSE AND LEARNING ENVIRONMENT  

 

I. Pedagogical model  

 
Research in SLA and cognitive psychology has shown in the last decades that in order to 
be successful in their foreign language (FL) learning, students need, through exposure to 
authentic, comprehensible input, rich and frequent opportunities to interact in the 
target language in a purposeful way.   

“Conversational interaction is an essential, if not sufficient, condition for second 

language acquisition. […] what learners need is not necessarily simplification of 

the linguistic forms but rather an opportunity to interact with other speakers, 

working together to reach mutual comprehension. Through these interactions, 

interlocutors figure out what they need to do to keep the conversation going and 

make the input comprehensible. […] And when communication is difficult, 

interlocutors must ‘negotiate for meaning’, and this negotiation is seen as the 

opportunity for language development.” (Lightbown & Spada, 2006:43) 

 
The pedagogical principles underlying the design of the course emerge from Koenraad & 
Weshoff Ôs pedagogical model: 
 

 
Processing CONTENT 

 
 

Processing FORM 

 

 

Producing OUTPUT 
 

Exposure to 
INPUT 

 
Combining 
CHUNKS 

 

 
Applying 
RULES 

 

 

 

 

 

STRATEGY 

development 
 

 

 

Receptive activities 
________________ 

 

Productive activities 

Adapted from Koenraad & WeshoffÕs Penta Pie Model (2003) 
 
 

Principle 1: Exposure to input 

SLA and classroom research confirms that being exposed to rich and frequent foreign 
comprehensible input, even without direct instruction, is an essential component for 
successful foreign-language acquisition.  
 



Aline Germain-Rutherford & Ana Mart’nez-Lage 
October 2010 

4 

Using authentic documents (text, audio, video, images) in the target language to expose 
students is therefore a cornerstone in the MIL courses we are designing. By authentic we 
mean documents that would fit the following characteristics: 

• Document created with no purpose of language learning in mind  
• Material not purposefully graded for a specific level of language proficiency 
• Material not purposefully scripted  
• Material which contains passages that go beyond what FL learner can produce 
• Material with large proportion of unknown and non predictable language 
• Material with people speaking naturally 
• Material with no non-native listener or reader in mind 

 
“Exposing a listener only to graded material is like feeding a child exclusively on 

baby food and then wondering why the child cannot cope with an adult diet. […] It is 

essential that a listener is given practice in handling recorded material which 

contains passages that go beyond what s/he is capable of producing as a speaker, and 

that s/he learns either to ignore these passages or to devise ways of inferring their 

meaning from the wider context.” (Field, 2008:271) 

 

The use of such materials has proven to be valuable at every level of language 
instruction, considering that the task or the activity to be performed by the students is 
different for beginners, intermediate or advanced learners. Furthermore, the criteria used 
for the selection of relevant authentic audio/video materials take into consideration the 
level of the students. Below are three complementary sets of criteria that have guided us 
in the selection of such documents. It is important to note that these criteria recognize the 
fact that (contrary to general assumptions and in keeping with the literature) linguistic 
simplification is not the answer:  
 
Criteria #1 

 

From the simpler É. É. to the more complex 
 

• Low level of complexity in the 
ÔreadingÕ of the video 

• Presence on the screen of the topic 
being discussed 

• Dialogued scenes 
• Use of familiar narrative and 

cultural structures 
• Use of universal stereotypes 
• Moderate use of local socio-cultural 

humor 

• High level of complexity in the 
ÔreadingÕ of the video 

• Evocation of the topic being discussed 
 
• Commented scenes  

• Use of unfamiliar and unpredictable 

narrative and cultural structures 

• Use of cultural specific schemata 

• Excessive use of specific socio-cultural 

references in the target language 

Set 1. Adapted from Compte, 1993 
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Criteria #2 

 

Each item is considered on a scale going from simple to highly complex: 
 

• Redundancy between the image and the audio track (the audio track repeats the 
information presented visually, i.e dialogued scenes) 

• Complementarities (the audio track adds to the image, or inversely the image 
adds to the audio track, i.e. the weather report delivered by a journalist using 
maps and graphs) 

• Domination (i.e. domination of audio-track over image in the evening news 
with the journalist in a TV studio speaking about a news items with no image 
to illustrate his topic)  

• Autonomy (the image and the audio tracks have no direct link) 
• Contradiction (the image is contrary to the audio-track or vice versa) 

Set 2. Adapted from Lancien (1986) 
 
Criteria #3  

 
Focusing on lower-level skills 
(decoding) 

Focusing on higher-level skills (building 
meaning) 
 

• Speech rate: slow careful ! rapid 

relaxed 

 

• Adjustment to speaker ! one 

familiar speaker to many unknown  

 

• Variety: one familiar accent ! 

many accents, potentially unknown 

 

• Speaker fluency: fluent and planned 

! dysfluent and spontaneous  

 

• Number of different ideas present in the 

clip, from small to excessive amount. 

 

• Level of complexity of ideas, from low 

to high 

 

• Level of familiarity with the topic, from 

very familiar to totally new 

 

• The specifics of the task the learner has 

to perform (i.e. from simple note-taking 

to contrasting information heard from 

several speakers) 

 
Set 3. Adapted from Field, 2008 

 
 

Principle 2: Content-based and content-oriented processing 

 
Content-based instruction, a characteristic of Middlebury Language Schools 
(http://www.middlebury.edu/ls/) and of all immersion programs, offers many advantages 
in language learning, such as increasing the amount of time in terms of authentic target 
language exposure, adding cognitively challenging content, as well as increasing the 
studentsÕ motivation while creating a genuine need of interacting with the material and 
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communicating with others in order to understand the content (Lightbown & Spada, 
2006). Processing this content while trying to understand the meaning of this input 
enhances, once again, the learning process. The continuous cultural information, along 
with the carefully planned activities in the course that allow for linguistic-processing, are 
consistent with the content-oriented processing approach.  
 
As Stryker and Leaver put it, 

Experience in foreign language classrooms has convinced us that content-based 

approaches […] have the potential to enhance students’ motivation, to accelerate 

student’s acquisition of language, to broaden cross-cultural knowledge, and to 

make the language learning experience more enjoyable and fulfilling. Moreover, 

students who experience a well-organized content-based program are more likely 

to become autonomous, lifelong learners (1997:5). 

 

Principle 3: Form-focused instruction 

 

Although this approach to FL teaching has been discussed in the literature for many 
years, there is still no widespread knowledge of what this form-focused instruction 
means. In 1991, Long indicated that : 
 

“[w]hereas the content of lessons with a focus on formS, is the forms themselves, 

a syllabus with a focus on form teaches something else – […] and overtly draws 

students’ attention to linguistic elements as they arise incidentally in lessons 

whose overriding focus is on meaning or communication”. (45-46, emphasis 

added). 

 
What are the implications for language teachers who want to follow this approach?  In 
the MIL course we have used the following criteria to develop the lessons and activities. 
According to Ellis (1994), linguistic structures, in other words, grammar, should be 
taught the following ways. 
 

¥ implicitly via unconscious automatic abstraction of the structural nature of the 
material 

¥ explicitly through selective learning, that is, asking students to look for 
information, formulate and test hypothesis. 

¥ explicitly via rules, assimilating rules after explanations. 
 
Research shows that students benefit greatly from form-oriented processing activities, 
which explicitly direct their attention to form aspects of the input.  
 
Are there specific ways or techniques that one could use in order to teach grammar this 
way?  
 
On the one hand, we have already indicated that students must have as many 
opportunities as possible to be exposed to input.  In addition, the input should provide 
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students with as many instances as possible to notice a linguistic feature.  Schmidt 
(1994b) showed that noticing forms in the input is a prerequisite for acquisition.  
 
In the MIL courses we have used numerous input enhancing techniques to make forms 
perceptually salient (Wong 2003).  Among the different techniques that Wong 
recommends, we have used the following: 

 
¥ Input flooding (i.e. input that includes many instances of the forms students 

need to notice, understand, and practice)  
¥ Highlighting: done both by the authors of the courses (for example, in the 

grammar cards) and the students. 
¥ Color-coding:  same as highlighting. 

 
Exposed to authentic content, and asked to process this content in meaning-focused 
activities (i.e. problem solving or project-based activities), students are able to Òform 
hypotheses about form aspects of the language by processing inputÓ (Koenraad & 
WeshoffÕs, 2003:3). 
 

The core language activities of the MIL courses will allow students to develop an explicit 
knowledge of the target language structures, increasing their language learning efficiency 
and proficiency. 
 

“The overall results of the [literature] provide support for the hypothesis that 

form-focused instruction and corrective feedback within communicative and 

content-based second and foreign language programs can help learners improve 

their knowledge and use of particular grammatical features.” (Lightbown & 
Spada, 2006:175) 

 
 

Principle 4: (Pushed) output.  

 

Although research on comprehension-based approaches for foreing language instruction 
demonstrate clearly that learners make considerable progress if they have sustained 
exposure to comprehensible input, SwainÕs Ôcomprehensible output hypothesisÕ (1985), 
shows that learners have also to produce language in order to process language deeply.  
Pushed to produce meaningful and comprehensible output in an interaction, students 
begin to see the limitations of their interlanguage and have to find other ways of 
expressing their meaning to reach mutual comprehension:  
 

“What learners need is not necessarily simplification of the linguistic forms but 

rather an opportunity to interact with other speakers working together to reach 

mutual comprehension”  (Lightbown & Spada, 2006:43). 
 

While receiving immediate feedback within the interaction, students have to Ônegotiate 
for meaningÕ, a process seen as the opportunity for language development.  
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The course provides many opportunities for students to engage in activities that are 
representative of what ACTFL defines as Ôinterpersonal modeÕ, which is characterized by 
active negotiation of meaning among individuals. 
 

Principle 5: Development of learning and metacognitive strategies 

 

We know that studentsÕ motivation and engagement increases greatly by evidence that 
they can understand everyday speech in the target language. The use of authentic material 
that we advocate in the design and implementation of this course is consistent with this 
knowledge. However, we have to help students cope with the difficulty of not 
understanding everything they are exposed to. Engaging in activities to develop 
avoidance or repair strategies, as well as achievement strategies such as inferring 
meaning from contextual and co-textual clues or from prior knowledge, will equip the 
students with the necessary tools to compensate for deficiencies in their receptive and 
productive skills. Indeed, numerous foreign language studies tend to show that strategy 

training, linked to metacognitive training, have a positive effect on language learning. 
This type of training raises studentsÕ awareness of their individual learning process.  
Studies may differ in the way learning strategies are named, organized and/or 
categorized, but in essence they describe the same processes. Rebecca Oxford (1990), for 
instance, makes a distinction between direct and indirect strategies (cf. Table 1), whereas, 
Field, working on listening strategies, regroup them in four categories (cf. Table 2) 
 

DIRECT STRATEGIES 
 
I. Memory 

A. Creating mental linkages  
B. Applying images and sounds  
C. Reviewing well  
D. Employing action  

 
II.  Cognitive 

A. Practicing  
B. Receiving and sending messages strategies  
C. Analyzing and reasoning  
D. Creating structure for input and output  

 
III. Compensation strategies 

A. Guessing intelligently  
B. Overcoming limitations in speaking and 

writing (i.e. circumlocution or 
paraphrasing) 

 
 

INDIRECT STRATEGIES 
 
I. Metacognitive Strategies 

A. Centering your learning  
B. Arranging and planning your learning  
C. Evaluating your learning  

 
 
II. Affective Strategies  

A. Lowering your anxiety  
B. Encouraging yourself  
C. Taking your emotional temperature  

  
 
III. Social Strategies   

A. Asking questions 
B. Cooperating with others 
C. Empathizing with others  

 

Table 1. Adapted from Oxford, 1990 
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AVOIDANCE STRATEGIES REPAIR STRATEGIES 

 

A. Message abandonment 
B. Generalization 
C. Message reduction 

 

A. Direct appeal for help 
B. Indirect appeal for help 
C. Request for repetition 
D. Request for clarification 
E. Request for confirmation 
F. Circumlocution, paraphrase 

 
ACHIEVEMENT STRATEGIES 

 
PRO-ACTIVE STRATEGIES 

 
 

A. Hypothesis formation 
B. Translation 
C. Key words 
D. Prominence 
E. Reliability 
F. Approximation 
G. L1 / L2 analogy 
H. Similar sounding words 

 

 
A. Task evaluation 
B. Rehearsing 
C. Activating appropriate format 
D. Anticipating likely issues 
E. Self-assessing 

 

Table 2. Adapted from John Field, 2008 
 
The integration of tools such as reflective individual journals (Blogs), self-evaluation 
checklists, My Portfolio1 will allow such metacognitive training.  

 

II. Instructional approaches  

 

1. A task-based approach 

An approach based on ÔtasksÕ seems to fit particularly well Koenraad & WeshoffÕs 
pedagogical model, and the pedagogical principles underlying our course. Contrary to a 
more traditional way of integrating tasks as follow-up activities, a Ôtask-basedÕ approach 
to language teaching puts the ÔtasksÕ at the centre of the learning process. A task is an 
activity with a specific goal and involves communicative language use in the process; it 
goes beyond the common classroom exercise because a task has a direct connection with 
the real world, and the kind of discourse that arises from a task is intended to resemble 
that which occurs naturally in the real world (Ellis, 2000).  
 
The defining criteria of a task involve (Skehan, 1998; Ellis, 2000): 
1. a primary focus on meaning; 
2. some kind of ÔgapÕ 
3. a goal that needs to be worked towards; 
4. real-world processes of language use; 
5. outcome/evaluation. 
 

                                                
1 The ePortfolio will not be available at the time of the Pilot 



Aline Germain-Rutherford & Ana Mart’nez-Lage 
October 2010 

10 

Tasks do not need to be complex, and this approach fits all levels of instruction from 
beginners to the more advanced learners.  
 
For instance, a simple task such as ÒSpotting the differenceÓ can elicit real-life types of 
interaction: 
 

Task design features Description of the task 

1. Goal To elicit use of preposition of location (on, 

on, under, etcÉ)  
2. Input Two pictures differing in the location of 

specific objects 
3. Conditions The information is split 
4. Procedures Planning time allowed; pair work 
5. Predicted outcomes: 

a. Process 
 
b. Product 

 
a. Description of the location of 

objects; questions and answers 
b. A written list of the differences in 

the picture 
 

(Adapted from Ellis, 2003) 
 
LanguageQuests are a type of task-based activities where the students have to perform a 
task collaboratively (for instance: finding the right hotel in Paris for their next trip) by 
researching different pre-selected resources.  
 

 
(Koenraad & WeshoffÕs, 2003:7) 
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2. A cross-cultural perspective 

 

In accordance to the ACTFL National Standards, MIL courses give prominent attention 
to culture as well as to cross-cultural understanding through each unit. Lesson 6 of each 
unit explores a particular cultural topic.  In addition, lessons 8 and 9 of each unit provide 
many activities that allow for  

a) Cultural exploration 
b) Connections with other disciplines  
c) Comparisons both among different cultures that exist within the target language, 

and with the studentÕs own cultural practices. 
d) Sharing the products of the learning process with a larger community  

 

  CULTURES  

 Gain Knowledge and Understanding of Other Cultures  

 • Standard 2.1: Students demonstrate an understanding of the  relationship 

 between the practices and perspectives of the culture studied  

 • Standard 2.2: Students demonstrate an understanding of the  relationship 

 between the products and perspectives of the culture studied 
(From ACTFL National standards) 

 
 

III. Assessment: a multifaceted approach  

 
The primary purpose of assessment and evaluation is to improve student learning. 
Assessment is the process of gathering information from a variety of sources (including 
assignments, demonstrations, projects, performances, tests, etc.) that accurately reflects 
how well a student is achieving the curriculum expectations in a given subject. As part of 
assessment, MIL  courses provide students with descriptive feedback to guide their efforts 
towards improvement. Evaluation refers to the process of judging the quality of student 
work on the basis of established criteria, and assigning a value to represent that quality. 
Assessment and evaluation are based on the ACTFL proficiency scales. 
 
In order to ensure that assessment and evaluation are valid and reliable, and that they lead 
to the improvement of student learning, the courses use assessment and evaluation 
strategies that: 

• address both what students learn and how well they learn it; 
• are based both on categories of knowledge and skills as well as on achievement; 
• are varied in nature; 
• are administered over a period of time, and designed to provide opportunities for 

students to demonstrate the full range of their learning; 
• are appropriate for the learning activities used learned in the course, the purposes 

of instruction, and the needs and experiences of the students; 
• are designed to be fair to all students; 
• ensure that each student is given clear directions for improvement; 
• promote studentsÕ ability to assess their own learning and to set specific goals; 
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• include samples of studentsÕ work that provide evidence of their achievement; 
• are communicated clearly to students at the beginning of the course or the school 

term, and at other appropriate points throughout the course. 
 
The following graph visually represents the courseÕs multifaceted approach to assessment 
 

 
A multifaceted-approach to assessment 

 
The self-assessment takes place through: 

a) self-reflective diagnosis at the beginning and end of each unit 
b) self-graded activities using activity specific rubrics 

 
The computer feedback happens in the form of: 

a) right/wrong type of feedback, check marks, etc 
b) activity specific feedback 

  
Teacher graded activities include: 

a) oral assignments 
b) written assignments 

 
Real-life situations will take place 

a) in an online collaborative environment 
b) in the classroom 

 
Summative assessment happens through: 

a) unit tests 
b) midterm and final tests. 

 
You can consult for the Appendices section for examples of the self-diagnostics, rubrics 
for student-graded activities and for teacher-graded activities, as well as a description of 
the final grade categories. 
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Conclusion 

 
Following the ACTFL National Standards for Foreign Language Learning,  
 
1. the activities of the online course and of the collaborative space provided by MIL 
ensure that students engage and regularly communicate in the target language;  
 

Standard 1: COMMUNICATION 

Communicate in Languages Other Than English 

• Standard 1.1: Students engage in conversations, provide and obtain information, express feelings 

and emotions, and exchange opinions 

• Standard 1.2: Students understand and interpret written and spoken language on a variety of 

topics 

• Standard 1.3: Students present information, concepts, and ideas to an audience of listeners or 

readers on a variety of topics. 

 
2. Lesson 6 of each Unit, focusing on cultural knowledge and cultural skills, as well as 
the numerous authentic documents used and the tasks to be achieved throughout the 
course and the virtual world, ensure cultural and cross cultural awareness and knowledge;  
 
Standard 2: CULTURES 

Gain Knowledge and Understanding of Other Cultures 

• Standard 2.1: Students demonstrate an understanding of the relationship between the practices 

and perspectives of the culture studied 

• Standard 2.2: Students demonstrate an understanding of the relationship between the products 

and perspectives of the culture studied 

 

3. Numerous activities throughout the course allow for students to discover and learn 
about the French / Spanish speaking worlds, their population, history, arts, etc. Activities 
in lessons 8 and 9, as well as in the collaborative space of the course, will enable students 
to interact with natives on numerous topics via the clubs. It will further their 
opportunities to acquire information that goes beyond just the language. 
 
Standard 3: CONNECTIONS 

Connect with Other Disciplines and Acquire Information 

• Standard 3.1: Students reinforce and further their knowledge of other disciplines through the 

foreign language 

• Standard 3.2: Students acquire information and recognize the distinctive viewpoints that are only 

available through the foreign language and its cultures 

 

4. The courses offer activities where students are asked to reflect on their own culture, 
and to compare certain cultural behaviors, values, and traditions, both within the target 
cultures as well as between the target culture and the studentsÕ cultures.  

 
Standard 4: COMPARISONS 

Develop Insight into the Nature of Language and Culture 

• Standard 4.1: Students demonstrate understanding of the nature of language through 

comparisons of the language studied and their own 

• Standard 4.2: Students demonstrate understanding of the concept of culture through comparisons 

of the cultures studied and their own. 
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5. The coursesÕ virtual world with collaborative activities and clubs will enable students 
to meet online to interact, as well as to interact with native speakers. The 3D game in the 
virtual environment will also allow for collaboration as students play games, allowing 
both pleasurable moments and interactions in the target language. 

 
Standard 5: COMMUNITIES 

Participate in Multilingual Communities at Home & Around the World 

• Standard 5.1: Students use the language both within and beyond the school setting 

• Standard 5.2: Students show evidence of becoming life-long learners by using the language for 

personal enjoyment and enrichment. 
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he purpose of 

these reflective diagnostics is
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!
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!
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objectives of the unit  

!
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 individual portfolio for students to 
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dictionary, course Grammar Cards 

Loose narrative thread with the video clips characters 
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A
ctivities in this lesson serve to establish visual/audio context for 

the linguistic elem
ents that w

ill be introduced in the later lessons 
of the unit. T

he student is intentional
ly presented w

ith language 
they w

ill not understand w
ith the specific objective of m

aking 
hypotheses and inferring m

eaning based on w
hat they do know

 
Ð 

like reading body language, facial expressions, recognizing 
fam

iliar locations and objects. T
he point of

 this is to encourage 
students to use the life skills they already have to process the new

 
language and to m

ake hypotheses using previous and w
orld 
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ledge, contextual and co

-textual clues, as w
ell as, as they 

progress in the course, linguistic (lexicon,
 gram

m
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and socio-linguistic (language registers) clues.
 

 
Ò

E
xposing a listener only to graded m

aterial is like feeding a child 
exclusively on baby food and then w

ondering w
hy the child cannot 

cope w
ith an adult diet. [É

] It is essential that a listener is given 
practice in handling recorded m

aterial w
hich contains passages that 

go beyond w
hat s/he is capable of producing as a speaker, and that 

s/he learns either to ignore these passages or to devise w
ays of 

INDIVIDUAL WORK (ONLINE) AND / OR COLLABORATIVE 
WORK FACE TO FACE IN CLASS 
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! 
 explicit w

ith the use of gram
m

ar cards: the gram
m

ar cards 
explicitly draw

 the studentÕ
s attention to the specific linguistic 

feature, allow
ing him

/her to confirm
 the hypotheses m

ade in 
the im

plicit stage. T
hese explicit gram

m
atical explanations 

are accessible by clicking on the Ò
G

ram
m

ar C
ardsÓ

 button.
 

 T
he im

plicit gram
m

ar activities of the lesson and the
 

explicit gram
m

ar of the cards are strongly linked and 
com

plem
entary. T

he explicit "focus on for
m

" in the cards is still 
contextual: gram

m
atical concepts are illustrated by contextual 

video clips and/or photos taken from
 the course: the context helps 

the student to m
ake sense of the rule and its 

usage. 
 

Lesson 5: F
ocus on reading com

prehension an
d 

w
riting 

 

T
his lesson focuses on incorporating both the lexical and 

gram
m

atical structures introduced in Lessons 3 &
 4 for m

ore 
open-ended and extensive practice in the context of reading and 
w

riting. 
 *It usually includes one w

ritten assignm
ent that requ

ires teacher 
feedback. 
 

Lesson 6: F
ocus on culture 

S
tudents are exposed to a specific elem

ent of the 
target culture through the use of: 

 
• 

V
ideo clips 

• 
A

udio files 
• 

S
till im

ages, m
aps 

• 
T

ext 
T

hrough a variety of activities, students w
ill be asked 

to recognize, identify, and reflect about a variety of 
products and practices.

 
 

T
his lesson focuses on developing a new

 or deeper understanding 
of the culture elem

ents related to the topics of the unit w
hile also 

incorporating both the lexical and gram
m

atical structu
res 

introduced in Lessons 3&
4 for m

ore open
-ended and extensive 

practice. 
 

 
 

Lesson 7: R
eview

 in preparation for the 
E

nd of U
nit 

T
est. 

  

T
he review

 is, like the lesson activities, contextualized. It reflects 
the unit objectives. It is a preparation for t

he U
nit assessm

ent 
(Lesson 10) and therefore Ò

looks likeÓ
 Lesson 10 so students 

know
 w

hat is expected of them
 and w

hether they are fully 
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p
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 8: O

ut of the box activity #1 
•
 

E
x

p
lo

r
a

tio
n

 P
r
o

je
c
t (i.e. Language quest) 

 
T

his is a space w
here students w

ill have opportunities 
to reflect about sim

ilarities and differences betw
een 

self and other, that is, betw
een the hom

e cultures and 
hom

e live style and target culture and life style. It is 
also the space w

here students w
ill be m

aking 
connections to other disciplines, using their existing 
know

ledge in som
e disciplines and expanding their 

know
ledge in other disciplines:  history, sciences, art, 

etc. 
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ff’s, 2
0

0
6

) 

 
 

L
e
sso

n
 9: O

ut of the box activity #2 
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C
r
e
a
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n

 P
r
o
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c
t 

S
tudents w

ork collaboratively to achieve a project. 
T

he m
ain purpose of the lesson is to arise, through 

the collaboration, real-w
orld processes of language 

use, to prom
ote social interaction w

ithin and outside 
of the Ò

classroom
Ó

 environm
ent, as w

el
l as to 

prom
ote learning about other com

m
unities, and m

ake 
connections betw

een their ow
n com

m
unity and 

others. 
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e d
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g
o

a
l, w

h
ich

 n
eed

s to
 b

e w
o

rked
 to

w
a

rd
s; rea

l-w
o

rld
 p

ro
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f 
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n

g
u

a
g

e u
se; a

n
 o

u
tco

m
e-eva

lu
a

tio
n

.  
  “

W
h

a
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rn
ers n

eed
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o
t n

ecessa
rily sim

p
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n
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f 
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e lin

g
u
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rm

s b
u

t ra
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er a
n
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p

p
o
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n

ity to
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ct 

w
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g
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 rea
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 m
u
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a
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en
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n
”  (L
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h
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o

w
n

 &
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p
a

d
a

, 2
0

0
6

:4
3

). 

 
 

 

Lesson 10: T
est / assessm

ent
 

 
C

o
n

textu
a

lized
. R

eflects th
e u

n
it o

b
jectives. In

clu
d

es o
n

e sp
o

ken
 

a
n

d
 o

n
e w

ritten
 o

p
en

-en
d

ed
 (tea

ch
er-g

ra
d

ed
) a

ctivity.  

 
 

 
R

eflexive self-diagnostic: “
W

h
a

t I h
a
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a
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m
p

lish
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”
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e d
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e p
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 p
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u
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l p
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eir p
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g
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DOCUMENT 2: SCOPE AND SEQUENCE 

 

French Course (Unit 1 to 14) 

 
Unit 1 

Hello! 

(Greetings and Introductions) 
 

TASKS : 

1. Webquest: Exploring a traditional French greeting : kissing somebody on the cheeks  
2. Group project: Registrering in one of the Language Park clubs and creating a presentation album  

Communicative goals Lexical goals Grammatical 

goals 
Socio-cultural 

goals 
Phonetics goals 

- I can recognize words. 
- I can introduce myself. 
- I can introduce someone 
else. 
- I can spell my first and 
last name. 
- I can greet people. 
- I can understand short 
conversations in which 
people are greeting and 
introducing each other. 
- I can say good-bye. 
- I can distinguish between 
formal and informal 
discourse. 
- I can count from 0 to 20. 
- I can fill out a form 
requesting basic personal 
information about my 
identity 
- I can write an email to 
introduce myself. 

- Alphabet 
- Salutations 
- NationalitŽ 
- Les nombres 0-
20 

- ElŽments de 
lÕidentitŽ 
- Le vocabulaire 
des salutations 
 

- Moi, toi 
- Je/tu 
- Je suis/ je 
mÕappelle 
- Je suis/ JÕai 
- Ca va? 
- Comment est-ce 
que tu tÕappelles?/ 
Comment tu 
tÕappelles? 
 

- Gestes de 
salutation 
- La Francophonie 
- Tu/vous 
 

- Le rythme 
- LÕaccentuation 
- Les groupes de  
mots 
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Unit 2 

Portraits!  

(Physical Descriptions and Personality) 
 

TASKS : 

1. Webquest: Exploring museums of the Francophone world 

2. Group project: creating characters for a comic strip (part 1: identities) 

Communicative goals Lexical goals Grammatical goals Socio-cultural 

goals 

Phonetics goals 

- I can give a physical 

description of someone. 

- I can describe an object. 

- I can describe someone’s 

personality. 

- I can express what I like. 

- I can express what I 

don’t like. 

- I can write a postcard. 

- I can ask a question to 

get a description of a 

person or an object  

 

- Le corps 

- Les adjectifs de 

description 

physique et de 

personnalité 

- Exprimer ses 

goûts 

 

- Il/elle 

- Avoir/ être: il/elle 

- Adjectifs: 

masculin/féminin 

- Aimer/adorer/ -

detester 

- Le/ la/ les 

- Questions avec 

comment 

- Les pronoms 

toniques 

- Qui c’est? Qu’est-

ce que c’est? 

- Artefacts 

spécifiques d’un 

pays francophone 

-Certains 

personnages 

francophones 

importants 

- Les personnages 

de bande dessinée 

 

- L’intonation 

- L’enchaînement 

- La détente 

consonnantique 
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Unit 3 

My Family 
 

TASKS: 

1. Webquest: exploring the Calendar of Francophone celebrations 
2. Group project : creating characters for a comic strip (Part II: family) 

Communicative goals Lexical goals Grammatical 

goals 
Socio-cultural 

goals 
Phonetics goals 

- I can identify words and 
expressions about my 
family. 
- I can talk about my 
immediate family 
members. 
- I can explain in which 
city and country I live. 
- I can locate a city and 
country using cardinal 
points. 
- I can write a short 
biography. 
- I can talk about what 
belongs to me. 
- I can count from 20 to 
100. 
- I can talk about my pet. 

- Famille 
- Pays 
- Animaux 
domestiques 
- Points cardinaux 
- Les nombres 20-
100 

 

- Possessifs: mon, 
ma, mes: 
exploration. 
- PrŽpositions de 
lieu avec le pays 
et la ville. 
- Questions avec 
o• et dÕo•. 
- Le verbe aller 
- Les verbes en -er 
- Les articles 
dŽfinis et indŽfinis 
 

- La famille 
francophone 
- Le marriage dans 
les pays 
francophones 

- Encha”nement et 
liaison avec 
lÕadjectif possessif 
- La tension 
articulatoire 
- LÕŽlision (lÕ, jÕ, dÕ) 
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Unit 4 

My World 
 

TASKS: 

1. Webquest: exploring the Francophone household 

2. Group project: collective writing of a poem for the opening of the “Francophone house” 

Communicative goals Lexical goals Grammatical 

goals 

Socio-cultural 

goals 

Phonetics goals 

- I can describe my house or 

someone else’s house. 

- I can describe and locate 

furniture in a room. 

- I can ask simple yes/no 

questions. 

- I can understand when 

someone gives me simple 

information related to the 

place where s/he lives. 

- I can talk about my daily 

chores 

- Pièces de la 

maison 

- Types de 

matériaux 

- Les tâches  

ménagères 

- Le mobilier 

- Types de 

logement 

 

 

 

- Il  y a 

- Venir de/ vivre à: 

je viens de/ je vis à 

- Est-ce que…? 

- Chez + pronoms 

toniques 

- Descriptions: 

C’est/ ce sont 

-Quelques 

prépositions de 

lieux 

- Possessifs 

 

- Les différents lieux 

de vie francophone 

- Le mobilier dans 

certaines  maisons 

francophones 

- [i], [y] 

- Intonation 

- Liaison, 

Enchaînements 
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Unit 5 

My Clothes 
 

TASKS: 
1. Webquest: Exploring fashion in the Francophone world 

2. Group project: collective writing of a brochure on sports uniforms and clothes for a school Prom 

 
Communicative goals Lexical goals Grammatical goals Socio-cultural 

goals 
Phonetics goals 

- I can describe an outfit: 

its shape, its color 

- I can look up and 

understand information on 

fashion found in online 

magazines  

- I can understand 

someone’s opinion about 

an outfit  

- I can express a positive 

or negative opinion about 

someone’s outfit  

- I can understand 

suggestions and advice 

about outfits 

- I can make my judgment 

on outfits more precise 

- Les couleurs 
- Les matières 
- Les 

vêtements 
- La taille et la 

pointure 
- Les 

accessoires 
- Les 

appréciations 

positives et 

négatives 
 
 

- Verbes en –ir 

(réguliers): 

- Les adjectifs et les 

pronoms démonstratifs 

- Différentes structures 

pour le conseil 

- La négation 

- L’impératif 

- Quel? 

 

- Les vêtements 

francophones 

- [i], [y] 
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Unit 6 

Time Passes … 

TASKS: 

1. Webquest: Visiting different francophone countries 
2. Group project: collective writing of a tourist brochure on Francophone countries  

Communicative goals Lexical goals Grammatical goals Socio-cultural 

goals 
Phonetics goals 

- I can understand a 
short interview 
- I can understand 
when someone talks 
about his/ her 
feelings/perceptions 
- I can understand 
simple  information 
on weather, seasons, 
and temperature.  
- I can talk about  
seasons/my favorite 
season 
- I can talk about what 
the weather is like 
- I can express 
feelings 
- I can date an event 
in the calendar year 
- I can build a 
calendar 

-Notions de temps 
(mŽtŽorologique) 
- la date: jour, 
mois, annŽe 
- Vocabulaire des 
sensations 
- Les nombres 100-
1000 

 
 

 
 

 

- Structures pour 
parler du climat, de la 
mŽtŽo: Il fait, etcÉ 
- Structures pour 
parler de la date, de la 
saison, du mois  (en): 
PrŽpositions  de temps  
- Le futur proche: aller 
+infinitive 
- Le COD: le/la/ les 
- Les verbes pouvoir/ 
vouloir 

 
 

- Dates 
importantes de 
la 
Francophonie 
- Perspectives 
culturelles sur 
le dŽcoupage 
du temps (les 
saisons, 
planifier sa 
semaineÉ) 

- [i, y, u] 
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UNIT  7 

My Schedule 

TASKS: 

1. Webquest: Exploring a typical day in the lives of several French-speaking teenagers 
2. Group project : creating comic strips presenting a typical day of a Francophone teenager (part 1) 

Communicative 

goals 

Lexical goals Grammatical goals Socio-cultural 

goals 
Phonetics goals 

- I can understand 
signs in public 
spaces 
- I can understand 
the different ways 
of saying what 
time it is 
-  I can 
understand 
chronological 
time in a story 
- I can tell about 
my day 
- I can understand 
a page of a diary 
- I can compare 
different lifestyles 
- I can give and 
tell time 

- Les activités 
quotidiennes 
- Quelques articulateurs 
chronologiques 
- Quelques expressions 
de fréquence 
- Notions de temps 
- L’heure 
 
 
 

- Possessifs pluriels 
- À + temps 
- Présent d’habitude 
- Depuis/ Il  y a 
- Sortir 
- Pourquoi? Parce que 
 

- Les rythmes de 
vie des 
francophones 

 

- [E o é ] et la 
tension articulatoire 

- Enchaînements 
vocaliques 
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UNIT 8 

My Life at School 
 

TASKS: 

1. Webquest: exploring and comparing high school schedules in some Francophone countries.  
2. Group project: creating comic strips presenting a typical day of a Francophone teenager (part 2) 

Communicative 

goals 

Lexical goals Grammatical goals Socio-cultural 

goals 
Phonetics goals 

- I can read and 
understand a 
school schedule 
- I can talk about 
my typical high 
school day  
- I can talk about 
my future plans 
- I can give 
information 
about my school 
schedule 
- I can talk about 
what I want to do 
in the future 
- I can 
understand a 
phone 
conversation 
about school 
activities 

- Les mati•res 
scolaires 
- Les mŽtiers 

 
 

 

- Verbes pronominaux 
- Le verbe dire 
- Pour + infinitif 
- Savoir/ conna”tre 
- Lire/Žcrire 

 
 

- LÕEducation en 
Francophonie 

 

- Le ÒeÓ final non 
prononcŽ, la chute du 
[e] caduc  
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UNIT 9 

My Free Time 

TASKS: 
1. Webquest: Exploring musics/traditional musical instruments in some French-speaking African countries.  

2. Group project: creating a multimedia album on your favorite pastimes/hobbies 

Communicative 
goals 

Lexical goals Grammatical goals Socio-cultural 
goals 

Phonetics goals 

- I can talk about 

what I do during 

my spare time and 

what I like to do. 

- I can invite 

someone orally or 

by writing 

- I can accept/ turn 

down an invitation 

- I can read an 

entertainment 

program ( TV, 

concert, theater…) 

- I can present a 

movie 

- Loisirs 

- Fréquence 
- Souhaits et 

préférences 
- Appréciation 
- Invitation 

 

 

 

- Faire de/ jouer à 

- Partitifs avec sport 

- Contraction et 

prépositions 

- Conjugaison faire 

- Qu’est-ce que tu 

aimes? Révision des 

verbes en -er 

 

 

- Les Sports 

populaires dans les 

pays frncophones 

- Les loisirs dans 

certains pays 

francophones 

 

 

- [ j] / [dj] 
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UNIT 10 

My City 

TASKS : 

1. Webquest:  Virtual exploration of a Francophone city  
2. Group project: organizing a tour of a Francophone city  

Communicative goals Lexical goals Grammatical goals Socio-cultural 

goals 
Phonetics goals 

 
• I can understand 

when someone 
talks about his/her 
town, his/her 
neighborhood or 
any place in his/her 
city 

• I can understand 
when someone 
specifically points 
out a placeÕs 
location 

• I can understand 
when someone 
gives me simple 
road directions and 
an itinerary  

• I can locate a place 
• I can ask and tell 

directions 
• I can tell where I 

am on a map 
• I can name a place 

in my town 
• I can ask about the 

location of a place 

 
• prŽpositions de 

lieu et 
contractions 

• quelques 
institutions dans 
la ville 

• Quelques 
expressions de 
localisation 

• Les nombres 
ordinaux 

• Les transports 
 

 
 

 
• NeÉplus, ne 

Éjamais 
• Y 
• Le futur rŽgulier 
• Quand + futur 

 

 
• Les villes 

francophones et 
les monuments 

 

 
• [ R ] 
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UNIT 11 

My Shopping 

TASKS: 

1. Webquest: on-line shopping for a party  
2. Group project : creating a souvenir shop 

Communicative 

goals 

Lexical goals Grammatical goals Socio-cultural 

goals 
Phonetics goals 

 
¥ I can 
understand 
when someone 
talks about a 
store 

¥ I can 
understand 
signs in a store 

¥ I can 
understand a 
conversation 
between a clerk 
and a customer 
in a store 

¥ I can 
understand 
characteristics 
of different food 
products  

¥ I can 
understand 
when someone 
talks about 
specific 
quantities 

¥ I can 
understand and 
make a 
shopping list 

¥ I can specify 
quantities 

¥ I can name 
specific stores 

¥ I can ask for a 
product and its 
price 

¥ I can ask for 
the total and 
how to pay 

 
¥ Commerces et 

commer•ants 
¥ expression de 

quantitŽ 
¥ Produits alimentaires 
¥ Produits importants 

de la vie quotidienne 
 

 
 

 
¥ Expression de la 

quantitŽ prŽcise 
¥ Le pronom ÒenÓ 
¥ Quelques verbes 

irrŽguliers: 
prendre, attendre, 
ouvrir: 

¥ RŽvision des verbes 
en Ðir 

¥ Qui/ que 
 
 

 

 
¥ Les produits 

alimentaires  
 

 
¥ [ R ] 
¥ La nasale [C]   
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UNIT 12 

My Health 

TASKS: 

1. Webquest: Exploring Health regulations in some Francophone countries/ Eating habits of teenagers in some 

Francophone countries 

2. Group project: creating a brochure promoting a healthier lifestyle. 

Communicative goals Lexical goals Grammatical goals Socio-cultural 

goals 

Phonetics goals 

 

• I can understand an  

interview on eating habits 

• I can understand when 

someone asks about 

another person’s health and 

I can answer adequately 

• I can understand when 

someone gives simple 

information about his/her 

health 

• I can understand a simple 

conversation about 

pollution 

! I can talk about my eating 

habits and what I like to eat 

• I can compare different 

eating habits 

• I can define what a healthy 

way of living is 

 

• Les repas 

• La nourriture 

• L’environnement 

• La nature 

• Les douleurs et les 

sensations: avoir 

chaud, avoir 

faim,…. 

 

 

 

 

• Les pronoms 

personnels 

indirect 

• Il faut +infinitif 

• Devoir 

• Le verbe boire 

•  Si + hypothèse, 

futur 

 

 

 

 

• Les 

différents 

systèmes 

francopho

nes de 

santé 

 

 

• La nasale [B]   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Aline Germain-Rutherford & Ana Martínez-Lage 

October 2010 
34 

 

 
UNIT 13 

Time to Eat ! 

TASKS: 

1. Webquest: exploring culinary specialties of Francophone countries 

2. Group project : creating a menu for the Francophone tasting week  

Communicative goals Lexical goals Grammatical goals Socio-cultural 

goals 

Phonetics goals 

 

¥ I can understand when 

someone places an order 

in a restaurant 

¥ I can understand when 

someone suggests/ 

recommends a dish  

¥ I can order food in a 

restaurant 

¥ I can recommend/ 

suggest a dish 

¥ I can talk about a 

specific dish 

¥ I can understand when 

someone is un/happy 

about a given dish 

¥ I can give a 

positive/negative 

opinion/feeling  about a 

dish 

¥ I can read / write a 

menu 

 

¥ Adjectifs de 

caractérisation 

positive/ 

négative 

¥ Caractérisation 

positive/ 

négative 

 

 

¥ Place des 

adjectifs 

qualificatifs 

¥ Formules pour 

commander 

¥ Impératifs et 

pronoms 

¥ Prépositions à/ 

de pour la 

composition 

d’un plat 

 

 

 

 

¥ La 

gastronomie 

Francophone  

¥ Les manières 

de table dans 

certains pays 

francophones 

 

¥ La nasale [I] 
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UNIT 14 

Memories of the My PastÉ 

TASKS : 
1. Webquest: Exploring folktales of the francophone world 

2. Group project: creating an illustrated album of popular stories   

Communicative goals Lexical goals Grammatical goals Socio-cultural 
goals 

Phonetics goals 

- I can understand when 

someone talks about his/ her 

childhood memories 

- I can understand when 

someone gives a description 

of specific places  in his/her 

past 

- I can understand a radio 

interview on a familiar topic 

- I can understand when 

someone gives his/ her 

opinion on his/her residence 

- I can understand 

comparisons about different 

lifestyles: advantages/ 

disadvantages 

- I can talk about my 

childhood memories 

I can talk about a past 

situation 

- I can describe past and 

present living conditions 

and places in a simple 

manner  

- I can compare current and 

past situations 

- I can give my opinion on 

ways of living 

- I can write a short text on 

memories linked to a city 

- Les 

expressions pour 

évoquer un 

souvenir 

- Avantages et 

inconvénients 

des lieux de vie 
 

- L’imparfait pour 

évoquer des souvenirs 
- Les structures de la 

comparaison  

(adjectifs/ noms) 

- Les histoires 

populaires et les 

contes du 

monde 

francophone 
 

- Comparaison des 

trois nasales 
[C  B   I] 
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Spanish Course (Unit 1 to 7) 

 

UNIT 1 
¡Hola!  

(Greetings and Introductions) 
Tasks 
1) Webquest: Get to know celebrities of the Spanish-speaking world. 
2) Group Project: Create and share imaginary dialogues between celebrities using comic 

Communicative 

Objectives 
Linguistic Objectives  Cultural Objectives 

 

Greet and say 

goodbye 

 

Introduce yourself 

and another person 

 

Express how you are 

feeling 

 

Spell your first and 

last name 

 

Give basic personal 

information 

 

Understand simple 

conversations of 

people saying hello, 

goodbye and being 

introduced 

 

Write an email 

introducing yourself 

 

Read and understand 

basic information 

about others 

 

Vocabulary: 

 
Expressions for greeting,  
Saying goodbye, and introducing 

people 

 

Numbers 0-25 

Adjectives of nationality 

 

Expressions like bien, mal, muy 

bien … to indicate how you are 

feeling. 

 

Grammar: 

 

Subject pronouns 

The verb Ser; Ser de 

Verbs Tener and Llamarse 

 
Preview of gender agreement: ser + 

adjetivo 

 

Phonetics and pronunciation: 

The alphabet 

 

 

 

 

Body language 

associated with 

greetings 

 

The use of formal and 

informal language 

 

Meeting famous people 

from the Spanish-

speaking world. 
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 UNIT 2 
Portraits (Physical 
Descriptions and 

Personality) 

 

Tasks 
1) Discover and describe figurative painting from the Spanish-speaking world. 
2) Group Project: Develop and defend a critical opinion about artworks using VoiceThread 

Communicative 
Objectives 

Linguistic Objectives  Cultural Objectives 

 
 
Describe people 

physically 

 

Describe 

personalities  

 

Express likes and 

dislikes 

 

Ask about someone’s 

physical and 

personality traits 

 

Compare people 

physically and their 

personalities 

 

Write an email to a 

friend describing 

myself or someone 

else 

 

Vocabulary 
 

Descriptive adjectives: 

physical and personality 

traits 

 

Some parts of the body 

 

Expressions of likes and 

dislikes 
 

Grammar:  
 

Gender and number 

agreement 

 

The verb gustar 

 

Definite articles 

 

Comparing people: más 

que / menos que 

 

Pronunciation 
Vowels 

 

Yes / no questions 

 

 

 

Getting to know famous painters 

from the Spanish-speaking world 

and how they portray people in 

their own work: Picasso, 

Velázquez, Botero, Kahlo, Rivera, 

Lomas Garza 

 

Getting to know celebrities from the 

Spanish-speaking world:  Penélope 

Cruz, Javier Bardem, and others. 
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 UNIT 3   
Let me introduce my 

family  
 

 

Tasks 
Webquest: Meet and compare celebrity families from the Spanish-speaking world 
Group Project: Create and narrate a family tree and ask questions about classmatesÕ families 

Communicative 
Objectives 

Linguistic Objectives  Cultural Objectives 

 
Speaking about family 
and relations 
 
Describing the family 
 
Asking questions 
about someone elseÕs 
family 
  
Writing and 
understanding an 
electronic message 
about oneÕs family.  
 

 

 
Vocabulary: 
 
Family (relations and 
descriptive adjectives for 
family)  
Occupations 
Numbers from 26-100 
 
Grammar: 
 
Present Tense ar, er, ir  
 
Questions with d—nde, de 
d—nde, cu‡ntos, quiŽn, 
c—mo 
 
Possessives 
 
Pronunciation 
Linking 
 

 
 

Some families in the Hispanic world 
 
Family celebrations: la quinceañera 
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 Unit 4 
 My World 

 

Tasks 
Webquest: Discover and describe iconic buildings from the Spanish-speaking world 
Group Project: Draw a floor plan of one’s home and take other students on a tour using 

VoiceThread 
Communicative 

Objectives 
Linguistic Objectives Cultural Objectives 

 

Understanding 

general information 

about housing and the 

different parts in a 

house. 

 

Describing types of 

housing, identifying 

and describing parts 

of a house.  

 

Identifying and 

describing the 

furniture in a house 

 

Identifying different 

types of housing  

 

Expressing location 

 

Understanding and for 

housing 

 

Understanding a brief 

telephone 

conversation about 

housing 

 

Writing a message to 

a friend about a house 

 

 

Vocabulary 

 

The home and the 

neighborhood 

Parts of the house 

Furniture 

 

 

Grammar 

 

Indefinite articles 

 
Hay 
 
Expressions of place 

Contractions al, del 

 

Estar + place 

 

Review: Comparisons 

 

Pronunciation 

 

Pronunciation and 

spelling:  g, j, gue, 

gui, h 

 

 

 

Different types of housing in the 

Spanish-speaking world 

 

Las casitas puertorriqueñas in NYC 
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 Unit 5 
 Fashion 

 

Tasks 
Webquest: Learn to identify hats from the Spanish-speaking world 
Group Project: Play “What Not to Wear” by creating and commenting on cartoon characters’ 

sense of style 
Communicative 

Objectives 
Linguistic Objectives  Cultural Objectives 

 

Identifying different 

types of clothing 

 

Describing clothes 

 

Expressing and 

understanding a 

positive or negative 

opinion about a 

person’s appearance 

 

Speaking about 

fashion and ways of 

dressing 

 

Understanding and 

giving advice about 

appearance and 

clothing 

 

Understanding an 

article about fashion 

 

Designing a web 

page about fashion 

 

Vocabulary 

 

Clothes, shoes, 

accessories, sizes 

Colors 

Materials (fabrics) 

 

Grammar 

 

Expressions relating 

to clothing: quedar 

bien, quedar mal, etc 

 

Present tense of 

irregular verbs: e>ie, 

o>ue, e>i 

 
Reflexive verbs related 

to clothing: ponerse, 

quitarse, etc. 
 

Pronunciation 
Pronunciation and 

spelling:  c, k, que, qui  

 

 

 
Clothing and appearance in the Spanish-

speaking world 

 
Frida Kalho and huipiles 
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 UNIT 6 
The Calendar 

 

 

Task: 

Webquest: Discover and compare extreme climates and geographical features of the 

Spanish-speaking world 

Group Project: Make a group Wiki describing service-learning opportunities for 

students  

 

Communicative 

Objectives 
Linguistic Objectives  Cultural Objectives 

 

Expressing and 

understanding 

information about the 

climate, the 

temperature 

 

Speaking about the 

seasons, the calendar, 

dates 

 

Giving and 

understanding 

information about 

seasonal activities 

 

Speaking about the 

weather 

 

Making a video 

weather forecast 

 

Speaking of 

vacations and trips 

 

Speaking about 

future plans  

 

 

Vocabulary: 

 

The seasons, the 

months of the year 

The calendar, dates 

The weather and 

climate 

Vacations and trips 

Numbers from 100 - 

1000 

 

Grammar 

 

More irregular verbs 

in the present tense 

(hacer,  traer, poner, 

salir) 

 

Hace + expressions of 

time 

 

The near future:  ir a 

+ infinitive 

 

Expressions with 

tener (tener frío, 

calor, etc..) 

 

Pronunciation 

Pronunciation and 

spelling:  r, rr; ll 

 

 

 
Geographic and climatic diversity in the 

Hispanic world 
 
Traditional celebrations 

 
Important historical dates 
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 UNIT 7 
My Daily Routine 

 

Tasks 
Webquest: Hats from the Spanish-speaking world 
Group Project: Play ÒWhat Not to WearÓ by creating and commenting on cartoon charactersÕ 
sense of style 

Communicative 

Objectives 
Linguistic Objectives  Cultural Objectives 

 

 

Identifying parts of 
the day, the days of 
the week 
 
Speaking about daily 
activities 
 
Telling the time 
 
Understanding the 
chronology of a story 
 
Understanding a 
page in a newspaper 
 
Counting in an 
ordered way oneÕs 
daily activities 

 

Vocabulary 

 

Daily activities 
Parts of the day 
Expressions of time 
Hours of the day 
Sequential expressions 
of time (primero, 
luego, despuŽsÉ) and 
frequency (siempre, 

nunca, etc…) 

 
Grammar 

 

Temporal adverbs and 
Expressions of time 
 
Reflexive verbs 
 
Por and para 

 
Pronunciation  

Occlusive consonants: 
p, t, k, b, d, g 
 

 

 
 

The rhythm of life and daily schedules in 
the Spanish-speaking world 
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DOCUMENT 3: GRADE CA TEGORIES 
 

Final grades are based on the following categories and percentages.  The guiding 

principle for this breakdown is to dedicate 45% of the grade to continuous assessment 

and activities and 55% of the grade to tests. This will encourage students to dedicate 

increased time, effort, and practice on the bulk of the activities rather than focus most of 

their study time on test preparation. 

 

 

Course Work 10% 

Out of Box Activities (3) 15% 

Teacher-graded Activities 20% (speaking 10%, writing 10%) 

Unit Tests 25% 

Midterm 15% 

Final 15%  

 

 

Course Work (10%) 
Course work refers to the daily work (activities, practices, etc.) completed by students 

throughout each lesson.  It is based on completion rather than on actual performance in 

order to encourage students to practice and repeat activities as much as they want/need 
to. 
 

Out of Box Activities (15%) 
Each semester students choose from the three Out of Box activities that they consider 

their best and submit them to the teacher for grading. Each is worth 5% of the total grade. 

 

Teacher-graded Activities (20%) 
Teacher-graded activities are the speaking and writing assignments found in lessons 1-9 

that are assessed by the teacher.  This category does not include the teacher-graded 

segments of the Unit Test found in lesson 10. 

 

Unit Tests 
The seven Unit Tests in each semester will collectively count for 25% of the semester 

final grade.  Within each test, each language skill will be given equal weight.  This means 

that in a test worth 100 points, with four sections (one per skill), each section is worth 

25%.   In the situation where two skills are combined into one section (reading/writing, 

listening/speaking), that section is worth 50%. 

 

Midterm  
The Midterm will be worth 15% of the semester final grade. 

 
Final 
The Final will be worth 15% of the semester final grade. 
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DOCUMENT 4: SAMPLE OF PRE- AND POST- SELF-DIAGNOSTICS 

 

1. Pre-Self-diagnostic 

What can I do and what will I be able to do at the end of this first unit? Click in the 

appropriate column for each item: 

 

 

2. Post- Self-diagnostic: 

Now that we are at the end of Unit 1, take the self-diagnostic test again and see how much you 

have accomplished since you started this course.  Click in the appropriate column for each item to 

assess your progress. 
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DOCUMENT 5: MIL RUBRICS FOR TEACHER-GRADED ACTIVITIES 

!

Rubric for Writing 
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Rubric for Speaking  
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DOCUMENT 6: STUDENT SELF-ASSESSMENT 

Overall evaluation criteria: 
1. Task completion 
2. Communicative goals 
3. Language use 
4. Cultural awareness 
 

Rubric for Writing 

 

Task completion  
4 

Outstanding 
3 

Wow! 
2 

So-so 
1 

Oops! 
I understood the 
assignment and complete 
it accordingly. I met all 
the requirements 

    

 

Language use  
4 

Outstanding 
3 

Wow! 
2 

So-so 
1 

Oops! 
I used the required 
grammar elements 
correctly.  
*space to add specific 
required grammar 
elements 

    

I used appropriate 
vocabulary and 
expressions. 
*space to add specific 
required vocabulary 
elements 

    

I revised and edited my 
writing, for correct use of 
capitalization, 
punctuation, and spelling 
including accents. 

    

 
 

Cultural awareness  
4 

Outstanding 
3 

Wow! 
2 

So-so 
1 

Oops! 
My written assignment 
reflects what I am 
learning about the 
cultures of the Spanish / 
French-speaking world 
*space to add specific 
required cultural 
elements 
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Rubric for Speaking 
 

Task completion 
4 

Outstanding 
3 

Wow! 
2 

So-so 
1 

Oops! 
I understood the 
assignment and complete 
it accordingly. I met all 
the requirements 

    

 

Language use 
4 

Outstanding 
3 

Wow! 
2 

So-so 
1 

Oops! 
I spoke clearly to be 
understood by 
Spanish/Francophone 
speakers 

    

I pronounced the words 
according to the 
pronunciation rules I 
have learned 
*space to add specific 

pronunciation elements 

    

I used the required 
grammar elements 
correctly 
*space to add specific 

required grammar 

elements 

    

I used appropriate words 
and expressions 
*space to add specific 

required grammar 

elements 

    

 

 

Cultural awareness 
4 

Outstanding 
3 

Wow! 
2 

So-so 
1 

Oops! 
My oral assignment 
reflects what I am 
learning about the 
cultures of the 
Spanish/French-speaking 
world 
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